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Notes enjoy an indispensable position in consecutive interpreting. They interact 
with interpreter’s memory in their essence and in every link of the CI process. Author 
of this thesis attempts to build a systematic picture of the interaction between notes 
and memory in CI in order to enhance the understanding of the production, the 
influence and some problems with notes and promote the training of student 
interpreters in this area. 
The thesis comprises six chapters including an introduction and a conclusion. 
Chapter 1 starts with the previous literature on notes and lack of attention 
towards the interaction between notes and memory. It then introduces the purpose of 
writing this thesis that is to explore notes from the perspective of their interaction with 
memory and attract more attention onto the issue. 
Chapter 2 presents the understanding of the process of CI in three different 
perspectives and introduces the definition and the characteristics of notes against that 
background. 
Chapter 3 elaborates on the process of note-taking and note-reading and brings 
in some important concepts such as long-term memory (LTM), working memory 
(WM) and long-term working memory (LT-WM). Based on the analysis of the 
mechanism of memory in the process of note-taking, the author demonstrates the 
interaction between notes and memory through the process.  
Chapter 4 demonstrates the problems that may arise in note-taking as failure of 
the interaction and explicate them in details in a case study with questionnaire. 
Chapter 5 intends to provide some pedagogical implications for trainer and 
trainees in terms of note-taking skills and memory enhancement. 
Chapter 6 summarizes the main content of the thesis and reiterates the final 
purpose that is to prove that notes have comprehensive interaction with memory and 
to call for more attention of the circle to this issue. 
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Chapter 1 Introduction 
Thanks to the unprecedented increase of international exchanges in science, 
business, culture and other fields in the past two decades, interpretation as a young 
profession in China has blossomed. Interpretation Research (IR) has witnesses 
impressive developments both horizontally (cross-discipline studies) and vertically 
(in-depth studies in almost each link and each minor aspect of interpreting), 
generating a more comprehensive and accurate understanding about the nature of this 
profession.  
Research on Consecutive interpreting (CI) has a history of over 50 years, with 
note-taking as one of the foci. However, there have been only a small handful of 
monographs dedicated to note-taking in CI. One of them is Jean Francois Rozan’s 
Note Taking in Consecutive Interpreting. Since its publication in 1956 in France, the 
book has become one of the most quoted in IR literature. Rozan proposes seven 
principles in note-taking, i.e. 1. Noting the idea and not the word; 2. The rules of 
abbreviation; 3. Links; 4. Negation; 5. Adding emphasis; 6. Verticality; 7. Shift. Some 
of the principles have been echoed by Jean Herbert (1984). Herbert also elaborates on 
issues regarding the difference between notes in CI, and notes in records, minutes or 
stenography during conferences; the general method of note-taking as well as the 
language, logic and signs and symbols used in notes. Since then many scholars and 
practitioners have further developed the ideas (see Dam, 2002; Liu, 2001&2005; Bao, 
2005; Wang, 2005; etc.) Danica Seleskovitch suggests what to note down (titles, 
numbers, proper names, etc.) (1979:46), and mentions notes with the function of 
eliciting words (1975). Gile (1995) views note-taking as an independent effort and an 
indispensable part of CI. He also observes that from the perspective of processing 
capacity, notes can be an obstacle for people who have not been trained to acquire the 
skill (Gile, 1995:182).  
Chinese researchers have also explored issues related to note-taking. In the first 
monograph on interpreting theory in China, Bao Gang(2005) dedicates a chapter to 
the mechanism of memory and the methodology of note-taking without emphasizing 
the relationship between the two; he also describes in detail the necessity for notes, 
the difference of notes in CI from stenography and other types of notes (like cahiers), 
the practical implementation of note-taking including the standard of notebook, the 
content of notes, the handwriting, the space between words or symbols and so on. 
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reference (Bao, 2005:185-186). Bao’s writing has been the most systematic 
demonstration on note-taking in China, though other Chinese researchers have further 
explored some specific aspects on the issue and the relationship between notes and 
memory. 
Liu Heping (2001) elaborates on the training of note-taking skill but recognizes 
the leading role of memory in the process of note-taking. She examines a few key 
issues about notes in CI and claims “notes and memory” as “a successful transcodage”. 
She (2005) also states notes as the carrier of meaning that is kept to interpreter himself 
and meaning comes from memory. Notes do have a positive effect on memory, which 
had been mostly theoretical or experiential among Chinese researchers before Zhong 
Yu’s experiment. She (2002) explores the effect of notes on memory through an 
experiment on some thirty four-year student who had been trained for CI for at least 
126 hours and tries to identify the impact of notes on the quality of CI. Moreover, Bao 
Xiaoying (2005) does a similar empirical study and proves the influence of notes on 
the fidelity of reproduction in CI. Furthermore, many handbooks (see Zhong, 1991; 
Lin, 1999; Lin, 2004; etc.) have been produced with an emphasis on the cultivation of 
note-taking skills. 
Previous studies are mainly focused on the functions of notes, the usual practice 
of note-taking, and the training of note-taking as an important skill. So far, there have 
been many achievements in the area and some common ground has been established 
regarding the importance of notes in CI, the basic skills and general principles of 
note-taking. However, people have paid inadequate attention to how notes and 
memory interact. It has been acknowledged that notes supplement the memory. Yet it 
is far from enough. Notes are not simply word-for-word recording of the source text. 
Instead, they are products of information process which makes memory. On the other 
hand, note-taking supplements memory in various ways including recording, 
rehearsing and cueing. In a word, notes interact with memory in almost every step of 
CI process. A systematic exploration into the interaction between the two is precisely 
what this thesis is addressed to. The author of the thesis tries to, on the basis of Gile’s 
Effort Model, 3-stage process by Paris school and some fundamental concepts and 
mechanisms of memory, present a clear picture of the interaction and put forward 
some implications on note-taking training based on the common problems in the 
interaction which are identified in a case study. It will promote the understanding 
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Chapter 2 Notes in CI 
2.1 Understanding the process of CI 
In terms of the delivery mode, interpreting falls into two categories, consecutive 
nterpreting (CI) and simultaneous interpreting (SI). Apparently, the working process f 
CI is often witnessed in many occasions like inaugural ceremonies, business meetings, 
ress conferences and international seminars: whenever the speaker stops, he or she 
tarts to give the oral translation of the original speech in the target language. In 
informal situations such as foreign tour guiding and personal visiting, the notes and 
the promptness of reproduction are still necessary so long as conditions permit. CI 
interpreter is supposed to do the job in an invisible way, so if he or she does it right, 
everybody, except the client maybe, will focus on the agenda of the meeting or the 
topic of the session without even noticing interpreters’ existence. However, that’s only 
the working process of CI on the surface. The underlying process of CI involves a lot 
more complicated factors and organs in interpreter, speaker, audience, the 
environment, speech, etc. They include the subject and the information structure of 
the speech and the various functions of different parts of human brain especially. 
Since the process of CI works for a large part in the human brain, many elements 
involved have not been settled because of the limitation of human’s exploration into 
their own brain. However, we have had several major models about the issue of the 
process though they still fail to depict the process of CI in an exact sense. 
2.1.1 Effort model 
Daniel Gile, a famous interpreting practioner and researcher, built a set of 
operational models to explain the difficulties and the errors in the process of 
interpreting, which are namely the “Effort Models”. Though they are not the exact 
picture of the truly ongoing process, they still help to illustrate its essence and 
contribute to better interpreting performance. They are built on the basis of the 
concepts of “processing capacity” and “effort”. Gile believes that each action in the 
process of interpreting consumes some kind of “energy” (Gile, 1995:161), which can 
be termed as “effort”, and when they add up, the total demand should not overweigh 
the total energy one has as a capacity for processing. Otherwise, errors will spring out. 
The basic idea is the same with the Effort Model of SI, the Effort Model of CI and so 
on. CI is believed to be performed in two phases: the listening and note-taking phase, 
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Phase one: Interpretation=L+N+M+C              
L: Listening and Analysis 
N: Note-taking 
M: Short-term Memory operations 
C: Coordination 




To ensure the process going on smoothly, Gile maintains that the inequations 






By these inequations, he holds that the requirement for the capacity of each element 
including listening and analysis, note-taking, memory and coordination should be less 
than the individual capacity available, which further guarantees that the total 
requirement does not exceed the total capacity available. Otherwise, saturation may 
occur and the process may be stuck or even broken down. 
In Gile’s analysis of the two-phase CI process, note-taking and note-reading 
together with their effort are noted. He also emphasizes the indicative feature of notes. 
As to memory, he notices both short-term memory operations in the first phase and 
the long-term memory operations (remembering) (Gile, 1995: 179) in the second 
phase. 
2.1.2 Three-stage process by Paris school  
The convenient access to the original text and the product of translation and 
interpretation often directs more attention onto the apparent transcoding between 
languages in studying translation, which leaves the part between comprehending the 
original text and producing the translation under noticed. As a matter of fact, that is 
one of the most important phases in the process. The Paris School observes and 
analyzes the phase and shows unprecedented interest in it. Unlike the Effort Models 
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process of interpreting, Paris school puts the emphasis on the meaning of the original 
text within the process, which could be seen from the French name of their theory,  
“théorie du sens”. The “sens” is the organic entity of words, instead of their simple 
summation (Ledere, 2001:12). It is an integration of factors like style, intension and 
message (Liu, 2005:37) together with receiver’s comprehension. The interpreting 
activity is supposed to be a process of interpreter’s analyzing, in which meanings are 
conveyed to listeners in an acceptable way and then the bilateral (or multilateral) 
exchanges of ideas and opinions are facilitated. Therefore, in such a process it is the 
meaning or message that matters rather than the language forms. As we know, the 
language carries the meaning in normal circumstances, while meanings exist through 
language. This fact does not contradict, but rather strengthen the hypothesis that 
meaning stays in a central position in translation and interpretation, serving as the 
subject and the purpose of translating activity. To translate is to make people 
understand the message of the original text, that is, the meaning including both subject 
knowledge and relevant language knowledge. Thus, translation is by no means sheer 
code transformation, or literal transition from one language to another. As revealed in 
the triangle below, transcoding between two languages is just part of the overall 




inter-            preting 
        
transcoding 
language 1           language 2  
(Bao, 2005:236) 
 
From this triangle we could see that language plays an essential role in the 
interpreting process, though the sens (meaning) remains the top position and essence 
of the activity. 
According to Paris school, the process of CI and SI can be summarized into three 
phases (Seleskovitch, 1979:13): 
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meanings. The phase includes understanding the language forms and the 
underlying meanings. (comprehension) 
2. Forget the language structure that conveys the meanings intentionally, 
in order to remember the meanings only. (deverbalization) 
3. Build new sentences with another system of language symbols (in the 
target language) in order to achieve two purposes: express the total idea of the 
original text and be understandable by listeners.(reformulation) 
As the core of the theory, deverbalization and the sens are purpose that memory 
and notes both serve to get through. And on memory and notes, they also maintain 
that it is for the inadequateness of memory that notes should be introduced into the 
operating process. (Seleskovitch, 1979:44) Besides, only some preliminary research 
has been done maybe for the limit of the development of relevant disciplines during 
that time. 
2.1. 3 Anderson’s three-stage cognitive model 
Anderson’s cognitive model is built on the basis of the research result from the 
development of the psychology of language and cognitive linguistics. Anderson (1980) 
proposed a three-stage cognitive procedure from thought to utterance, which is 
basically matched with the process of interpreting: 1. determine what is to be 
conveyed, that is the phase of structurizing the thought; 2. transform the thought into 
the form of utterance, that is the phase of transformation of thought; 3. present the 
utterances, that is the phase of externalizing the thought (quoted in Liu, 2005:42). 
Correspondingly, in interpreting, interpreter should first comprehend the message of 
the speech, that is, to transform the speaker’s idea into his or her own thought to be 
expressed, then organize the thought into language forms, and at last vocalize the 
organized language forms. This model is picturing a similar process as Paris School 
did though with a departed focus. 
The models discussed above are the major ones in interpreting research that have 
far-reaching influence on the latecomers in the field. Most of them have noted the 
existence of memory and notes, the importance of their existence and the close 
relation between the two. However, they do not intend to spare more energy in the 
point despite its importance. That’s why it is going to be explored in the present thesis. 
Before we come to the interaction, we have to discuss some basic aspects of notes.  
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